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Purpose

Toogoolawah SHS is committed to providing a safe, respectful and disciplined learning
environment for all students, staff, parents and visitors.

The Toogoolawah SHS Student Code of Conduct sets out the responsibilities and processes
we use in our school to promote a productive, effective whole school approach to discipline.

Its purpose is to facilitate high standards of behaviour from all in the school community,
ensuring learning and teaching in our school is prioritised, where all students are able to
experience success and staff enjoy a safe workplace.

Contact Information

Postal address: PO Box 21 Toogoolawah Qld. 4313
Phane: (07) 5432 4444

Email: theprincipal@toogoolawahshs.eq.edu.au
School website address: www.toogoolawahshs.qld.edu.au
Contact Person: Ross Jardine (Principal)
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Principal’s Foreword

Our School aims to provide relevant and engaging learning pathways for all students, whilst
maintaining a strong focus on academic achievement leading to tertiary entrance or the
workplace.

Our school is a safe, enjoyable, focused and disciplined place of learning. The School takes
pride in having high expectations in terms of student behaviour and learning achievement.
We recognise we are preparing students for varied and ever changing futures.

We provide a breadth of offerings across Maths, English, Science, Health and Physical
Education, Technology and The Arts. Along with these curriculum skills, our students
commit to achieving the very best that they can do. Excellence in performance and a positive
attitude towards themselves, their work, their community and their School will give them the
skills and abilities to successfully access future opportunities.

Our School works together with the local community and School-based apprenticeships and
traineeships are well supported by students and local businesses. Partnerships with training
organizations enables students to engage in range of VET Certificates. We also offer
students the opportunity to be involved in our Duke of Edinburgh, Sporting, Agriculture and
Equestrian programs.

Our Motto

"Working Together"

Our Culture

At Toogoolawah State High School we "make a difference". Our school is a teaching and
learning environment in which every student is valued, engaged and successful, going on
to live a life of choice not a life of chance.

Vision

Every student at Toogoolawah SHS is working, every day, in every classroom to learn and
achieve.

Values

Be Responsible, Be Respectful and Be Committed to Achievement



Learning and Behaviour Statement

Our school is a Positive Behaviour for Learning (PBL) school. The PBL team at
Toogoolawah SHS is committed to implementing a practical, cohesive, supportive
behavioural management program that can be applied proactively and consistently across
all school and associated environments.

All areas of Toogoolawah SHS are learning and teaching environments. We consider
behaviour management to be an opportunity for valuable social learning as well as a
means of maximising the success of academic education programs.

Our Student Code of Conduct outlines our system for facilitating positive behaviours,
preventing problem behaviour and responding to unacceptable behaviours. Our school's
expectations for student behaviour are clear and taught to all students, assisting
Toogoolawah SHS to create and maintain a positive and productive learning and teaching
environment. All school community members have clear and consistent expectations and
understandings of their role in the educational process.

Our school community has identified the following school core values to teach and
promote our high standards of responsible behaviour. Our school values have been
agreed upon and endorsed by all staff and our school P&C.

Values of Toogoolawah SHS '
1. Be Committed to Achievement
2. Be Respectful

3. Be Responsible

Student Wellbeing and Support Network

Toogoolawah SHS takes a broad approach to student wellbeing that recognises the
importance of Psychological, Physical, Personal, Social and Cognitive elements to
Wellbeing.

We recognise the roles of School Leaders, Teachers, Students and the importance of
strengthening connections with parents, support services and the wider community to
provide this. The links between learning, school attendance and engagement and student
wellbeing is recognised and our approach to whole school wellbeing includes:

e Creating Safe Supportive and inclusive
environments.
e Building the capacity of Staff, Students and

: Developing Creating Safe
the school Commumty [ strong systems supportive and
. : for & i
e Developing strong systems for early i it

intervention.

Budding the capaaty of
staff, Students and the
school commumity




Our Learning and Wellbeing Framework

Toogoolawah believes in providing the five elements of leadership, inclusion, student voice,
partnerships and support as the foundation for the whole school community to promote
student wellbeing, safety and learning outcomes.

@ LEADERSHIP
Visible leadership to inspire positive school communities

Toogoolawah State High School does this by:

e The Principal leads the school to develop a ‘Growth mindset’ and to harness the
power of ‘yet’.

e Providing two Year Coordinators. The Junior Coordinator oversees the welfare of
students in years 7-9. The Senior Coordinator oversees the welfare of students in
years 10-12.

e The coordinators play a major role in the positive recognition of students for
attendance, effort and behaviour.

» Providing student leadership opportunities through - Students Offering Support
(808), Student Council Executive as well as Personal Development Program (PDP)
representatives from each class and grade in the School, School Captains and House
Captains.

» Staff attend a variety of Professional Development workshops associated with
supporting student welfare e.g. Youth Mental Health First Aid, Code of Conduct, Child
Protection Training, Embedding Aboriginal and Torres Strait Islander Perspectives,
Essential Skills of Classroom Management, Understanding Poverty training and
Suicide Intervention training.

ﬁ INCLUSION
S ]
L= Iinclusive and connected school culture

Toogoolawah State High School does this by:

e Providing a variety of academic and vocational pathways to support all students
achieving.

s Priding itself on offering ‘the small school difference’ where all students are well
known and catered for by all staff.

e Providing an Indigenous Student Mentor. This is an indigenous staff member who
mentors students, engages in cultural identity development and supports the
provision of an ‘Emerging Elders' camp annually.

* Supporting the Head of Special Education Services to lead inclusive curriculum
school wide.

Q STUDENT VOICE
Authentic student participation

Toogoolawah State High School does this by:

* Supporting a strong and active ‘Student Voice’ through canvassing student
opinions and enabling action. Student Leadership mentoring, Student Council and
‘Flourishing at School’ surveys provide students with a sense of identity and
belonging to the school and its decision making processes.

» Involving student leaders who are identified as Students Offering Support (SOS
students). Students have been ‘Peer Skills’ trained and provide ‘peer support’
to aid student wellbeing. Student leaders in our School attending specific training
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opportunities such as ‘Leadership development camps and leadership mentoring
with the principal and HOD Student Services

Providing student leadership opportunities through - Students Offering Support
(SOS), Student Council Executive as well as Personal Development Program
(PDP) representatives from each class and grade in the School, School Captains
and House Captains.

o

PARTNERSHIPS
Effective family and community partnerships

Toogoolawah State High School does this by:

Encouraging students to become involved in a wide variety of extracurricular
opportunities that foster respectful relationships with others and provide a sense
of belonging within the school and make connections with the wider community
eg Musicals, Cattle Club, Equestrian, the Duke of Edinburgh’s Award Scheme,
sporting teams and school camps.

Providing students with opportunities to engage in community service by
volunteering as part of the school's Active Citizens Program. Local
representatives include: Toogoolawah Show Society, Toogoolawah Lionesses,
Red Cross, S.E.S.

Engaging with our primary feeder schools to provide a Transition Program to
improve the student wellbeing associated with the transition from Primary School
to High Schoal.

SUPPORT
Wellbeing and support for positive behaviour

Toogoolawah State High School does this by:

Being a PBL (Positive Behaviour for Learning) School with high expectations —
Being Respectful, Being Responsible and Being Committed to Achievement.
Providing a school wide recognition program aligned to PBL that recognises
positive behaviour through: VIVO rewards program, ‘Stamps’ in student diaries,
student reward activities and acknowledgement of ‘Effort’ and ‘Behaviour'
success along with ‘Achievement’ success on Report Cards.
Operating a PBL Committee to ensure there is a shared responsibility for a
positive school culture. The Committee is made up of a cross section of our
school community eg staff representatives, support staff (eg Guidance Officer),
parents and administration.
The delivery of the Personal Development Program (PDP) that involves the
delivery of wellbeing curriculum including:
o Teen Youth Mental Health First Aid, ‘Beyond Blue' and Climate Schools
addressing mental Health
o ‘Unleashing Personal Potential (UPP)’ addressing a ‘Growth Mindset’ and
student centred leadership
o ‘Love Bites' addressing Domestic Violence and respectful relationships
o ‘Brainstorm Productions’ and the ‘Wellbeing Hub’ addressing issues of
Bullying and Cyber safety.
Operating the Student Welfare Organisation Team (SWOT) dedicated to
supporting and monitoring the welfare and wellbeing of all students. The
Team is made-up of the Head of Department for Student Services, Year
Coordinators, School Based Youth Health Nurse, Youth Workers, Guidance
Officer and school staff. The Team works together to case manage a wide variety
of student wellbeing issues.




Timely and proactive parent contact with all staff through phone calls, emails,
welcome BBQs as well as formal parent-teacher interviews (held twice a year as
part of our reporting schedule).
Providing a range of counselling support to students and their families through
internal and external support services.
Actively seeking working partnerships with personnel representing the
following external support services such as:

o School Based Youth Health Nurse (SBYHN) through Queensland Health.

o Youth Support Coordinator (YSC)

o Child and Youth Mental Health Service (CYHMS) through Queensland

Health.

o ‘Our House' (a local community and respite centre)

o Guidance Officer

o School Chaplain through the Local Chaplaincy Committee
Support staff providing intervention programs targeting student wellbeing e.g.
‘Rod Riggers’ Fishing Rod Program, ‘Drum Beat’ and ‘Shine'
Hosting termly Interagency School Support Meetings termly attended by a
variety of external wellbeing support agencies servicing youth in the area.
Engaging families with support agencies including Family and Child Connect and
Intensive Family support agencies,




Whole School Approach to Discipline

Toogoolawah SHS uses Positive Behaviour for Learning (PBL) as the multi-tiered system of
support for discipline in the school. This is a whole-school approach, used in all classrooms
and programs offered through the school, including sporting activities and excursions.

PBL is an evidence-based framework used to:
o analyse and improve student behaviour and learning outcomes
e ensure that only evidence-based practices are used correctly by teachers to support
students
e continually support staff members to maintain consistent school and classroom
improvement practices.

At Toogoolawah SHS we believe discipline is about more than punishment. It is a word that
reflects our belief that student behaviour is a part of the overall teaching and learning
approach in our school. Our staff take responsibility for making their expectations clear, for
providing supportive instruction about how to meet these expectations and strive to use
behavioural incidents as opportunities to re-teach.

The development of the Toogoolawah SHS Student Code of Conduct is an opportunity to
explain the PBL framework with parents and students, and gain their support to implement
a consistent approach to teaching behaviour. The language and expectations of PBL can
be used in any environment, including the home setting for students. Doing everything we
can do to set students up for success is a shared goal of every parent and school staff
member.

Any students or parents who have questions or would like to discuss the Student Code of
Conduct or PBL are encouraged to speak with the class teacher or make an appointment to
meet with the principal.

Our staff are committed to delivering a high quality of education for every student, and
believe all adults in the school, whether visiting or working, should meet the same three
Positive Behaviour for Learning (PBL) expectations in place for students, being Respectful,
Responsible and Committed to Achievement.

Consideration of Individual Circumstances

Staff at Toogoolawah SHS take into account students’ individual circumstances, such as
their behaviour history, disability, mental health and wellbeing, religious and cultural
considerations, home environment and care arrangements when teaching expectations,
responding to inappropriate behaviour or applying a disciplinary consequence.

Differentiated and Explicit Teaching

Toogoolawah SHS is a disciplined school environment that provides differentiated teaching
to respond to the learning needs of all students. This involves teaching expected
behaviours and providing opportunities for students to practise these behaviours. Teachers
reinforce expected behaviours, provide feedback and correction, and opportunities for
practise.



PBL Framework

A whole school approach shapes, supports and recognises appropriate behaviours in all
students. Standards of positive behaviour are facilitated using a three-tiered approach.
This approach outlines whole school provision of universal, targeted, and intensive
supports. Each layer provides progressively more personalised supports for students.

In the PBL framework:
Tier 1 is universal for all students

Tier 2 is focussed/targeted teaching for identified students
Tier 3 is intensive teaching for a small number of students.

A

SOME

Tier 1 — Universal

Tier 1 supports serve as the foundation for behaviour and academics. Schools provide
these universal supports to all students. For most students, this core program gives them
what they need to be successful and demonstrate the School's values.

Tier 2 - Targeted

Tier 2 supports help students develop the skills they need to benefit core programs at the
school. This level of support focuses on improving specific skill deficits students have. Tier
2 supports can be provided to groups of students with similar targeted needs. Providing
support to a group of students provides more opportunities for practice and feedback.

Tier 3 — Intensive
Tier 3 supports are the most intensive supports the school offers. These supports represent
an individualised approach of developing and carrying out interventions. At this level, we

determine a student’s need and to develop an individualised support plan. Student plans
can include goals related to both academics as well as behaviour support.
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PBL Expectations Matrix

Every classroom in our school uses the PBL Expectations Matrix, illustrated below, as a basis
for developing their behaviour standards. Using this matrix, the class teacher works with all
students to explain exactly what each of the Expectations look, sound and feel like in their
classroom. The completed matrix is on display in every classroom, used as the basis of
teaching expectations throughout the year and revisited regularly to address any new or
emerging issues.

Be Committed to Achievement
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Proactive and Preventative Processes

Toogoolawah SHS implements the following proactive and preventative processes and

strategies to support student behaviour:

e A dedicated section of the school newsletter, enabling parents to be actively and
positively involved in school behaviour expectations.

e PBL team members' regular provision of information to staff and parents, and support
to others in sharing successful practices

e Comprehensive induction programs in the Toogoolawah SHS Student Code of
Conduct delivered to new students as well as new and relief staff.

e Individual support profiles developed for students with high behavioural needs,
enabling staff to make the necessary adjustments to support these students
consistently across all classroom and non-classroom settings.

o Development of specific policies to address:

Temporary removal of student property

Use of Mobile Phones

e}

O 0 0O O O

ICT Responsible Use Policy

Preventing and responding to bullying
Appropriate use of social media

Detention

Reinforcing Expected School Behaviour

At Toogoolawah SHS, communication of our key messages about behaviour is backed up
through reinforcement, which provides students with feedback for engaging in expected
school behaviour. A formal recognition and monitoring system has been developed.

This reinforcement system is designed to increase the quantity and quality of positive
interactions between students and staff. All staff members are trained to give consistent and

appropriate acknowledgement and rewards.

School-wide Recognition System for Acknowledging Expected
Student Behaviours

Rewad Reward | When Description
Type
Free and Stamps in | Every lesson, Teachers use their unique stamp in student diaries to
Frequent School Every day recognise positive behaviour in class.
Diary
Free and Vivo Every Day Students are able to 'bank’ their stamps to earn
Frequent rewards Vivos. Students can use their Vivos to claim a range
of rewards from the Vivo Website
https://www.vivomiles.com.au/
Short Term School Any time, as Students who have volunteered and/or contributed
Service required. significantly to an event
Certificate Certificate presented on parade. Links to
s ‘outstanding service’ for Awards Night and Level
1 Points
Recorded as Positive Behaviour on Oneschool
Short Term Postcards | Any time, as All staff have access to ‘Postcards' which can be sent
required, to recognise students personally and privately. They

are hand written messages and posted home,
addressed via the front office. Recorded as Positive
Behaviour on Oneschool.
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| Reward
Type

Reward

When

Description

Short Term

Academic
Recogniti
on

from
Principal

Termly
Reporting

Letter home from the Principal recognising all ‘A’s
and 'B's for achievement on reports

Recorded as Positive Behaviour on Oneschool.
‘Principals Award’' 1000 Vivos.

Strong and
Long Term

Awards
Night

Week 7 Term 4

Various Academic, Behaviour, Service and

Community Awards presented on Awards Night

Strong and
Long Term

‘Level 2'

Applications
processed and
reviews
completed
Week 5 each
term

Parents receive letters updating changes of level

Level 2 students:

o receive all ‘Excellent’ and Very Good’ results for
effort and behaviour on term reports.

¢ meet the School's attendance benchmark (90%)

e have no detentions or behaviour referrals
submitted in the previous weeks while on level 3.

e are seen to be a positive role model.

e wear school uniform, meet dress code correctly
and show pride in presentation.

Strong and
Long Term

‘Level 1’

Level 1 students
receive badges
at  Investiture
Parade Term 1
each year

Parents receive letters updating changes in level.

Students are awarded Level 1 based on Year Level

Coordinator and School Leadership Team decision.

One school, sustained time (12 mths or more) on Level

2 and display school/community service/leadership

are considered.

Level 1 Students:

e always abiding by the Code of School Behaviour
and School wide Personal Expectations.

e exemplary performance of duties relating to a
position of office;

e exemplary performance
membership;

e actively assisting staff;

through committee

.| o supporting others in the academic, cultural and

sporting areas;

e service to the school or broader community.

e Level 1 students will have previously met all
criteria for Level 2.

Strong and
Long Term

Level 1
and 2
Events/
Excursion
s

Students who are on Level 2 or 1 are invited to attend
‘rewards days/trips’ such as movies at school, BBQs
and trips to Movieworld, Gold Coast Indy and the V8s
at Willowbank.

Students on Level 1 at the end of Yr 11 receive their
Snr Jersey free and end of Yr 12 Formal for free.
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Whole School Classroom Management flowcharts
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Using a levels system to facilitate standards of positive behaviour

Levels range from Level 1, which recognises the highest level of positive behaviour,
citizenship involvement and leadership, to Level 5, which indicates a student is being
supported by Intensive Teaching

Levels provide:

e recognition to be given to students who involve themselves in the school in a very
positive manner

¢ students with an understanding of the consequences of their behaviour

e individualised management and support paths for students demonstrating behaviours of
concern

e a structured yet flexible approach which provides the opportunity to provide due
consideration of individual circumstances.

Level 1 is awarded to students based on Year Level Coordinator and School Leadership
Team decision. Oneschool, sustained time (12 mths or more) on Level 2 and display
school/community service/leadership are considered.
Level 1 Students:
e always abiding by the Code of School Behaviour and School wide Personal
Expectations.
exemplary performance of duties relating to a position of office;
exemplary performance through committee membership;
actively assisting staff;
supporting others in the academic, cultural and spotting areas;
service to the school or broader community.
Level 1 students will have previously met all criteria for Level 2.

Level 2 students meet criteria set for consistently abiding by the Code of School Behaviour
and School wide Personal Expectations. This is demonstrated when students:
e receive all ‘Excellent’ and Very Good' results for effort and behaviour on term
reports.
e meet the School’s attendance benchmark (90%)
¢ have no detentions or behaviour referrals submitted in the previous weeks while
on level 3.
e are seen to be a positive role model.
e wear school uniform, meet dress code correctly and show pride in presentation.

Level 3 students are expected to abide by the Student Code of Conduct and School wide
Personal Expectations. All students begin on Level 3 upon enrolment in the school. This is
demonstrated when students:

¢ Show Respect

e Take Responsibility

e Commit to Achievement

Level 4 is targeted/focussed behaviour support and may be applied when a student’s
behaviour causes a moderate impact on the safety or wellbeing of others, self and/or
school community. After considering the individual circumstance the school there is an
increased likelihood of the behaviour occurring again. This means that the behaviour
requires action by administration to mitigate risk. These are behaviours that typically
require a focussed response.
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Level 4 identifies situations where parents and staff share concern for behaviour and
attitudes of students and monitor the behaviour with the intent of guiding the student and
supporting improvement.

Contact is made with parents to indicate the need for the student to address the behaviour
and enlist support in resolving the issue.

The student may:

e be placed on Level 4 for a period of time e.g. four weeks;
be placed on Behaviour Monitoring for some of all of their time on Level 4
need to relinquish any position of Office held for the time on Level 4
be ineligible for involvement in extra-curricular activities
be required to meet with a staff member to develop appropriate strategies to
support their learning

Level 5 is Intensive Behaviour Support and may be applied when a student's behaviour
causes moderate to major impact on the safety or wellbeing of others, self and/or school
community These are behaviours that typically require a focussed response or intensive
response.

Students on this level normally have had a period of suspension from schoo! and have their
behaviour monitored with a Green Monitoring Sheet and regular contact with the Deputy
Principal.

Contact is made with parents to indicate the need for the student to address the behaviour
and enlist support in resolving the issue.

A Level 5 student does not have to progress through Level 4 to regain Level 3 and when
he/she has successfully completed their Behaviour Plan they move to Level 3.

The student may:

e be placed on Level 5 for a period of time e.g. four weeks

¢ be placed on Behaviour Monitoring for some or all of their time on Level 5

o relinquish any position of Office held

e be engaged in a formal process which includes reflection and drafting plans to redress
the inappropriate behaviours upon reaching Level 5 - except in cases of Withdrawal
and Suspension

e not be able to participate in any activities that occur outside of the school grounds e.g.
representative sporting activities, Cluster Days, end of year trips, subject excursions
where an alternative education program is available within the school, social events

e be required to participate in specific behaviour modification programs provided by
Education Queensland staff other Service Providers

Process for Students to Change their Level

o All students begin on Level 3 upon enrolment in the school. Students who finish a
year on Level 1 or 2 begin the following year on that Level. Students who finish a
year on Level 3 begin each new year on Level 3. Students who finish a year on
Level 4 or 5 begin each new year on Level 3.
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e The Year Level coordinators are responsible for the process for students to change
their level as well as a review of students who are currently on level 1 or 2 fo ensure
they maintain the expected standard of behaviour.

e Students submit an application to the Year coordinators (as part of the Student
Welfare Team) if they wish to move from Level 3 to Level 2.

e Students on Level 4 and 5 are also regularly reviewed with the Head of Department
and the Student Welfare Team to identify opportunities for support and intervention.

s Students who hold leadership positions are expected maintain at least Level 2. If a
a Student Leader drops to Level 3 they may be required to relinquish their
leadership potion.

e Parents are notified of all changes of level.

Dropping from Level 2
The Year Level Coordinator:
1. Reviews student perfarmance afer each reporting period
2. ldentifies students on level 2 who did not the expected standard of behaviour
a. For minor issues a Student may be given a Level 2 Lifeline for one additional
reporting period only
b. For major issues a Student will be dropped to Level 3
3. Natifies parents of lifelines or changes in level

Dropping from Level 1
The Year Level Coordinator:
1. Reviews student perforance afer each reporting period
2. ldentifies students on level 1 who did not the expected standard of behaviour
a. For minor issues a Student may be given a Level 1 Lifeline for a maximun
of two additional reporting periods
b. For major issues a Student will be dropped to Level 3
3. Notifies parents of lifelines or changes in level

17



Legislative Delegations

TOOGOOLAWAH

STATE HIGH SCHOOL

Depariment of Education

Toogoolawah SHS
Instrument of Authorisation

Requirement to tell s student about a suspension and exclusion under Chapter
12, Part 3, Division 3 of the Education General Provisions Act 2006 (‘EGPA")

I. Ross Jardine, Principal of Toogoolawah SHS, authorise the persons who are
from time to time the hciders of the position of Deputy Principal at this school
to tell a student on my behalf of my decision to suspend the student under
section 293 of the EGPA.

| further authorise the pereons who are the holder of the position of Deputy
Principal to tell a student on my behalf of my decision not to exclude that
student under section 295(2)(a) of the EGPA. This authorisation includes teliing
the student that their suspension under section 203 has ended and the student
may resume gitendance at the school.

A Deputy Princlpal who tells a student of my decision to suspend that studant
and/or my decision about their exclusion, acts in my name.

The effect of this authorisation is as follows:

¢ & suspension of a student under section 293 of the EGPA will start when a
Deputy Principal tells the student about my decision, as per section 293(3)
of the EGPA,

¢ when a Deputy Principal tells a siudent about my decision not to exclude
the student, and that the student's suspension has ended, and the student
may resume attendance at the school, the student has been told in
satisfaction of section 295(2)(a) of the EGPA.

Lo 2320/

oss Jardine DATE
lawah SHS
QUEENSLAND DEPARTMENT OF EDUCATION
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TOOGOOLAWAH
STATE HIGH SCHOOL

Department of Education

Toogoolawah SHS
instrument of Authorisation

Requirement to tell a student about a suspension under Chapter 42,
Part 3, Division 1 of the Education General Provisions Act 2006 (‘EGPA")

|, Ross Jardine, Principal of Toogoolawah SHS authorise the persons who
are from time to time the holders of the position of Deputy Principal at this
school to tell a student on my behalf of my decision to suspend the student
under section 281 of the EGPA,

A Deputy Principal who telis a student of my decision to suspend that student,
acts in my name.

The effect of this authorisation Is that a suspension of a student under section
281 of the EGPA will start when a Deputy Principal tells the student about my
decision, as per section 283(2) of the EGPA.

%@u@ & /30
R rdine DATE

Toogoolawah SHS
QUEENSLAND DEPARTMENT OF EDUCATION
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Disciplinary Consequences

The disciplinary consequences model used at Toogoolawah SHS follows the same
differentiated approach used in the proactive teaching and support of student behavioural
expectations.

Toogoolawah SHS makes systematic efforts to prevent problem student behaviour by
teaching and reinforcing expected behaviours on an ongoing basis. When unacceptable
behaviour occurs, students experience predictable consequences. Our school seeks to
ensure that responses to unacceptable behaviour are consistent and proportionate to the
nature of the behaviour.

Some students will need additional support, time and opportunities to practise expected
behaviours. A continued pattern of low-level behaviour can interfere with teaching and
learning for the whole class, and a decision may be needed by the class teacher to refer the
student to the school administration team for determination of a disciplinary consequence.

For a small number of students, approximately 2-5%, a high level of differentiated support or
intensive teaching is required to enable them to meet the behavioural expectations. This
may be needed throughout the school year on a continuous basis. The determination of the
need will be made in consultation with staff and other relevant stakeholders. On occasion the
Principal may determine that an out of school suspension or exclusion is necessary as a
consequence for the student’s behaviour.

Categories of problem behaviours
When responding to problem behaviour the staff member first determines if the problem
behaviour is major or minor, with the following agreed understanding:

Minor Behaviour

e A behaviour that causes insignificant or minor impacts on the safety or
wellbeing of others, self and/or school community

e The behaviour requires a response to de-escalate the situation or ensure the
safety of the student or other people and/or reduce environmental risk.

e These behaviours typically require a differentiated response.

Ongoing Minor

e A persistent minor behaviour that causes moderate impact on the safety or
wellbeing of others, self and/or school community.

o After considering the individual circumstance the school determines that there is
an increased likelihood of the behaviour occurring again and requires action by
administration.

o These behaviours typically require a focussed response.

Major

s A behaviour that may causes major or significant impact on the safety or
wellbeing of others, self and/or school community

e The behaviour requires and immediate response by administration to avert an
adverse outcome and reduce risk to the student or others.

¢ These behaviours typically require an intensive response.
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Behaviour Management Flow Chart
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Academic Management Flow Chart

The Toogoolawah Way - Universal

I e I Y DL

MAKCKE Behsroar
*  Qedrend consistent expectations agmed W School wide 4
Behasicur Expectstions dMatrin [
*  Know ibe progress of cur leamers !
= Meet pur leamers meeds ~ -
*  Eftective Pedagogical practices Commitment tekhﬂmmm f.vpenmms
o Di 3ons of Tesching amd Learnimg MAJOR problem behaviour
o Explick Instructbon HOD refemral
o Effective Writing instruction Ovgunise Task Completion e.g- Study room
o Assessment Culture Monitoring e g. Periodic Beports
T SHS Assessment Policy
| T Parert Contact
One Schioal
Repairfrebulle rednliesshap
Reteach expeciations
FUCKEIRFLY —— Model respectful retstiongvips
= e
f—! s
NO
Commitment to Achievement Expectotions
RINOR problem behaviour Mo
Re-teaching of expectationz
Re-consider diassroom management practices e.g.
Clarify expectations of the tagk Tier 2 Targeted Management:
Modify tack expectations & Successhd Learmers cagse management
Differentiate the type of task = Track Ed monmaring list
Contact parents = HOD assigmed for case management
Schedule a catch-up (study roorm, tutorniad etc) = Parent Conference
s Targeted imiervention Strategies as per RBP

Repeisretruild remtiooship
Retench expectatsoms
M oded respe citul redation ships

YES - Yis
$ I | F ¥ ‘}
nNa 1 P
. 1
Tier 3 intensive management
»  Legdership Team case management
“Beyond the Onsgroom’ j = Parent Conference
One School 3rd Minor Referral = MAIOR | * Intemal / External Referrals and suppons
=g, repeated refusel D complete » set sk E : *  Intervention Strategies 35 per REP |
I, - Lk | |

Study room Protocols — Teacher Masmged

Temchers may requare stusents D complete work in the study room
Compietion rates mcrexse when work is monitored and parenis mre
contectes

Teahers are responsibie fow enmuring compietion of the work they
et

Teathers could! use 8 combunation of in school {study room | amd
out of school {st home) to support students to compiete set tasks
The HOD | YLC supervising will record study room attengance each
@xy in the Duy Map log

22

HODS will use 2 combirmtion of in schacd [study rocem| and out of
school (a2 home| to support students to complete set tass

H00s will monitor progress and contect perents

HOOs are responszitie for ing campietion of set tasks
Nefusal by studerts to comgly with HOD direcbonz may lead to
Leve(d Academic Case Management.

The HOD / YLC supervising will recors study room attendanoe

ench aay in the Dury Map iog




Tier 1 — Differentiated / Universal

Responses may include:

Pre-correction (e.g. “Remember, walk quietly to your seat")
Individual positive reinforcement for appropriate behaviour

Class wide incentives

Corrective feedback (e.g. “Hand up when you want to ask a
question™)

Ratio of 4 positive to 1 negative commentary or feedback to class
Demonstration of expected behaviour

Non-verbal and visual cues (e.g. posters, hand gestures)

Whole class practising of routines

Explicit behavioural instructions (e.g. "Pick up your pencil”)
Proximity

Tactical ignoring of inappropriate behaviour (not student)

Revised seating plan

Low voice and tone for individual instructions

Give 'take-up’ time for student/s to process instruction/s

Break down tasks into smaller chunks

Provide positive choice of task order (e.g. “Which one do you want
to start with?")

Redirection of inappropriate behaviour

Restatement of expectations/rule reminders (e.g. “When the bell
goes, stay seated until | dismiss you")

Moved seating position

Warning of more serious consequences (e.g. Buddy class,
Administration Referral)

Discussion of Behaviour with Parent

Post lesson discussion with student about expected behaviour
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Using the ‘4 Dimensions Framework’ to Guide a Differentiated

Approach to Consequences

FOUR DIMENSIONS IN THE CLASSROOM

Dimension
One

D1

Dimension
Two

D2

Dimension
Three

D3

Dimension
Four

129dx )

22.10J U1

Actions include:

e Penpheral vision.

s Verbal and wntten expectations.

o Cueing.

o Referral to expectations — Proactive and Reactive,
Keys to success:

e Clanty of purpose — cumiculum and behaviour.

e 2.5 classroom expectations—verbal and/or written.

e Regular reminders of expectations.

¢ Routines.
Actions include:

e Reinforcement for cumicutum and’or behaviour, delivered to

individuals, groups and/or whole class,

e Instruction Encouragers.

¢ Descriptions of Reality

e Selective Attending.
Kevys to success:

e Mob Buy In Making connections with every student.

o Catching students doing the nght thing. Two Plus.

e Fill your teaching space with conversations of the behaviours you

want to see not those you do not want to see.

e Cumculum 15 our core business in every conversation.
Actions include:

e Cumculum Refocus and Cue Through Others.

o Close talk Non-verbal Redirection and Proximity.

e Questiomng to Redirect and Humour to Redirect.

o Redirections
Kevs to success:

e Every conversation with students start 1n D or D2.

¢ Reduce public nature of naproductive behaviour conversations

e Choosing your narrative.

o Unless a safety issue, use less iutrusive actions first.
Actions Include:

o Giving choices to retumn students to the cumiculum.

e Wamings or indicating a post-lesson discussion.

e Follow Through.
Keys to success:

e Certamty is a must 100% of the time.

e Deliver when calm and emotions are removed.

e Link action to expectations (Dimensionl).
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Tier 2 — Focussed / Targeted

Responses may include:

‘Beyond the Classroom Consequences’ e.g. Buddy class,
Administration follow up, Study room referrals

Discussion of Behaviour with Parent

Detention (in or after school hours)

Referral to Student Support Network for team based problem
solving and individual case management

‘Check in Check Out' e.g. Level 4 Behaviour Monitoring
Stakeholder meeting with parents and external agencies

Individual Student Mobile Phone Plan

Counselling and guidance support

Targeted skills teaching in small group

Functional Behaviour Assessment

Individual Behaviour Support Plan

Internal Suspension

Short term suspension (up to 10 school days)

Discipline Improvement Plan

Temporary removal of student property (e.g. mobile phone)

Tier 3 — Intensive

Responses may include:

Referral to Principal or Delegate

Temporary removal of student property (e.g. mobile phone)
Complex case management

Functional Behaviour Assessment

Individual Behaviour Support Plan

Stakeholder meeting with parents and external agencies

Short term suspension (up to 10 school days)

Discipline Improvement Plan

Long term suspension (up to 20 school days)

Charge related suspension (student has been charged with a
serious criminal offence is suspended from school until the charge
has been dealt with by the relevant justice authorities)

Suspension pending exclusion (student is suspended from school
pending a decision by the Director-General or delegate (principal)
about their exclusion from school)

Exclusion (student is excluded from a particular state school site, a
group of state schools or all state schools in Queensland for a
defined period of time or permanently)

Cancellation of enrolment for students older than compulsory school
age who refuse to participate in the educational program provided
at the school.
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School Disciplinary Absences

A School Disciplinary Absence (SDA) is an enforced period of absence from attending a
Queensland state school, applied by the Principal as a consequence to address poor student
behaviour. There are four types of SDA:

) Short suspension (1 to 10 school days)

. Long suspension (11 to 20 school days)

. Charge-related suspension

) Exclusion (period of not more than one year or permanently).

At Toogoolawah State High School, the use of any SDA is considered a very serious decision.
It is typically only used by the Principal when the student's behaviour and continued
attendance at the school is considered a risk to the safety or wellbeing of the school
community or other options have been exha<ns1:XMLFault xmlns:ns1="http://cxf.apache.org/bindings/xformat"><ns1:faultstring xmlns:ns1="http://cxf.apache.org/bindings/xformat">java.lang.OutOfMemoryError: Java heap space</ns1:faultstring></ns1:XMLFault>